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Testimonials

This book is a must read for every new teacher. Mat carefully and simply explains the
process of accreditation for all Ausiralian teachers. This eBook is an essential reference
for teachers at the beginning of their teaching career. | personally recommend it.

Megan Dredge: Teacher and Communicator.

This is such a useful book for new teachers, and also for pre-service teachers who are
about to embark on the challenging and rewarding career of teaching. Mathew
has set out the accreditation process clearly and simply, with practical examples to
enhance his explanations of each of the standards. He writes in an enthusiastic and
professional manner and makes the text interesting fo read, adding comments, text
boxes and personal examples to help clarify each section. Every new teacher should
read it as they will find it very user fiendly and vital in helping them navigate their way
through the accreditation process. | will personally recommend it fo all the pre-service
teachers | frain in the Master of Education (Primary) course.

Associate Professor Deirdre Russell Bowie: University of Western Sydney.

This ebook is an invaluable resource to both new career teachers undertaking
accreditation for the first time and to established teachers seeking to
understand the accreditation process and improve classroom practice. As a
head of department, | have used this ebook with my staff to provide a more
comprehensive understanding of the National Professional Standards.

Matt: Head of Department.

What a wonderful resource! Any teacher, or supervisor, going through the accreditation
process needs to read this book. It clearty explains the Australian Professional Standards
for Teachers, the steps involved in gaining accreditation, as well as what quality
evidence is. | will be giving all the graduate teachers at my school a copy.

Karla: Assistant Principal

As a student, this eBook has breathed hope and given me practical steps and
motivation to continue my studies with excellence. With resources like this | feel
empowered and equipped to begin my teaching career. Thank you so much
Mathew Green for this fantastic resource.

Alexandra: Beginning Teacher
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About I'm a New Teacher

I'm a New Teacher is an organisatfion that is dedicated to supporting and
equipping recent graduates. As a recent graduate you are embarking on a
rewarding and noble career. Whether you're casual, permanently employed,
working as a support teacher or on a temporary contract with your school, you
are directly involved in educating, training and shaping some of the greatest
minds that this world is yet to see. It's exciting but it can also be quite daunting.
In one year a student could spend more time with you (learning, observing,
absorbing) than with any other adult role model. Therefore, the way that you
approach your work, your professionalism and your ability fo have a well-
rounded life outside of the classroom truly matters. Teaching is so much more
than textbooks and programs. You the teacher are central to the message.
Students watch your inferactions with other professionals and they noftice the
ways that you approach life and lifelong learning.

Forthisreason, tfeachers have much more at stake than many other professionals.
If you are a bored carpet cleaner, for example, very few people will be affected
or influenced by your blasé approach to your profession. The impact is far
greater if a teacher’s approach to their profession is dull and indifferent. We all
have off days, but the impact of consistent average teaching and apathy can
have serious repercussions for impressionable young minds.

On the other hand, exceptional teaching practices and an enthusiastic,
supportive attitude can change students’ lives! At fimes it seems impossible
to help students move forward but with continual professional development,
loads of initiative and a resolute commitment to positive change you can have
a huge impact.

Despite the opportunity to make such a positive impact, the sad reality is that
many teachers do not make it past their first five years in the profession. As a new
teacher, you will face many challenges in your early career. The overcrowded
curriculum; parent, executive and school expectations; ever increasing
liabilities; Workplace Health and Safety issues; mental and physical exhaustion;
unfairness; bureaucracy; apathy and a mulfitude of conflicting priorities will
constantly compete for your attention.

It's no wonder that many new teachers throw in the towel early. A study
conducted in ‘Conditions that Support Early Career Teacher Resilience’ 2010
states that ‘In western countries we know that between 25% - 40% are likely to
leave the profession in the first five years.'!

This is not acceptable. We need the best, most dedicated, equipped and
passionate new teachers in our schools. This is why I'm a New Teacher exists.
Through real life teaching stories, innovative teaching resources, new teacher
support programs and mentoring | aim to help you be the best educator and
professional you can be.




About Me

| am an educator, a mentor, a husband, a writer and the self-appointed director
of staff morale. These are roles | take very seriously, despite using an opportune
“dad” joke to keep things moving along smoothly.

Teaching is more than a career, it's a an opportunity to make a difference in a
child’s life — for some it's a chance to change the trajectory of their future. For
this reason I'm passionate about that animal that is the education system and
the teachers that are its lifeblood.

| created I'm a New Teacher to instil a sense of value to the work that teachers
do everyday, to help new teachers overcome obstacles and to support
teachers in progressing in their careers. Great teachers establish creative and
stimulating environments for the world changers of the future.

My teaching experience has varied from low socio-economic government
school contexts to wealthy independent schools across Sydney. | hold a
Bachelor of Arts in English and Education from the University of Sydney and a
Master of Teaching from the University of Western Sydney. | am a lifelong learner
and am currently undertaking a Graduate Certificate in TESOL and a Diploma
in Work Health and Safety.

My beautiful, talented and funny wife/editor, Aziza Green, and | live in South
Sydney, where we mentor young professionals and university students at our
local church. In my free time, | like to write, laugh and connect with friends
and family.



If you're anything like me, you spent the early days of your professional experience
scratching your head (or hitting your head) over your Teaching Accreditation. If
you're feeling a little overwhelmed, or over it, this resource will give you some
hope. Not just that, it will give you the support and practical guidance you need
to successfully complete your Teaching Accreditation. This e-book will help you to
get organised and successfully complete this complex and, at times, confusing
component of your teaching career.

As a shiny new graduate, in my freshly ironed trousers and my overly starched
shirt 1 had the natural networking skills and determination to get teaching
positions with relatively little effort. | was confident in my fraining and career
prospects, however, once | entered the classroom things began to get a little
overwhelming. There are so many challenges that | was not expecting to
have to deal with. Managing parents’ expectations, establishing discipline in
the classroom, building professional networks, marking, reports, assessments,
laryngitis, staff politics, disappointments, repeated bouts of the man-flu — | felt
like Iwas facing a never ending uphill battle! That didn't eveninclude the actual
teaching of a class of uncooperative cherubs.

And the industry keeps evolving. Even in the years since | graduated | have
seen huge changes in many areas including the use of ICT, curriculum
implementation and teaching pedagogy. With more and more accountability
placed on schools and classroom teachers our time is becoming more and
more stretched. | spent the first three years or so, just trying to keep my head
above water — there was no time, or mental capacity left, to even think about
my Teaching Accreditation.

In those first years there was no one to help me through my Teaching Accreditation.
| worked in a number of elite private schools and everyone was busy enough with
their own workload and there was no time fo think about my accreditation. The
other thing was none of the teachers that | met in the early stages in my career
knew much about the accreditation process —it was relatively new. Some schools
have dedicated staff members and mentors that are there to help graduate
teachers through the process, but many schools do not.

This e-book and the resources in the ‘Navigating Your Teaching Accreditation’
section at imanewteacher.com are designed to help you to complete your
accreditation by offering guidance, support and even a shoulder to cry on if
you really need it.

| was fortunate enough in my third year of teaching to have had excellent
teaching mentors and support. With the help of these experienced and
generousteachers, lwas able to complete my Teaching Accreditation, receiving
‘Professional Competence’ in my first attempt. Many of the examples that are
included in this book are my personal reflections and selections of evidence
that | used for my accreditation. While | am happy to share these with you, it
is important that you recognise that this way is not the only way of completing
your Teaching Accreditation. You should always follow the advice of your
teaching supervisor and principal, thoroughly read the supporting documents
that have been compiled by the New South Wales Institute of Teaching (NSWIT),
the Department of Education and Communities (DEC), Australian Institute for
Teaching and School Leadership Limited (AITSL) and other agencies. This is not
the only way to complete your accreditation; it is merely a guide to navigate
you through the various stages.




This e-book wiill:

p Introduce you to the accreditation process
- It will provide you with a definition of a graduate teacher, and outline the roles and
responsibilities that this involves.

p Walk you through each of the Professional Teaching Standards
- The Professional Teaching Standards will form a crucial component of your
professional career and show you the expectations and criteria for each professional
stage.

> Help you to create a timeline and outline the most important phases of the
accreditation process.

P Show you how to maintain your Professional Accreditation and what’s next
- As a teacher you are a lifelong learner and it is your responsibility to continually refine
your craft,

A quick note before we get started:

The examples of evidence that | have included in this e-book were taken from my New
Scheme Accreditation experience, when the standards were New South Wales based.
Despite this, the evidence samples and reflections are still useful examples of what
evidence may be used for the new National Professional Standards for Teachers. | have
annotated my evidence using the current National Professional Standards.

This resource is not a substitute for the documents that the New South Wales Institute of
Teachers and other agencies have published about the accreditation process. Please
make sure that you take the time to look at the fantastic resources at the New South
Wales Institute of Teaching (NSWIT), the Department of Education and Communities
(DEC), Australian Institute for Teaching and School Leadership Limited (AITSL) and other
agencies.

www.iImanewteacher.com
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An Intfroduction to the accreditation process

One of the wonderful things about the teaching profession is that you are constantly
learning and evolving as a professional. Teachers need to confinue to develop their
teaching skills. Many graduates lack confidence in their ability, but they are some of the
most briliant teachers that | know. They have innovative ideas and bring incredible insights
to the teaching profession. The accreditation process is designed to ensure that a all new
teachers achieve a standard of professional competence in their teaching practice.

According to the News South Wales Institute of Teaching
(NSWIT) a graduate teacher is:

A person who was employed for the first time as a teacher

in NSW after 30 September 2004 OR a person returning to
teaching after an absence of 5 or more years after this date.
All graduate teachers must achieve accreditation at
Professional Competence. #

"Note: In the National Professional Standards for Teachers this stage is called Highly Accomplished.

What is the National Teacher’s Accreditation process?

In the words of the News South Wales Institute of Teaching (NSWIT):

The Framework of Professional Teaching Standards provides a common reference
point to describe, celebrate and support the complex and varied nature of teachers’
work. The Professional Teaching Standards describe what teachers need to know,
understand and be able to do as well as providing direction and structure fo support
the preparation and development of teachers.

The Framework of Professional Teaching Standards provides a clear framework for
the expectations of feachers at each of the four professional levels. The useful thing
about the framework is that it provides clear and concise expectations for teachers at
the different stages of their career. For feachers wanting to progress in their career the
framework outlines what the expectations are to move into the next professional level.?

The National Professional Teaching Standards book is an invaluable resource that
provides you with:

P Standards that will sustain and support quality learning opportunities for students

> Standards that are focussed on improving the skills and knowledge of teachers in all
stages of their professional lives

If you haven't already done so, if is a good idea to familiarise yourself with the National
Professional Teaching Standards — they are a valuable tool for you at any stage of your
professional career. The accreditation process ensures that the besteducators arein classrooms
and provides you with a clear understanding of the requirements of feaching professionals in
Australia. It allows you to take responsibly for your own professional development, giving you a
clear oufline of what is expected at each stage of your career. The teaching standards allow
you to familiarise yourself with what you need to do to progress in your career.

www.iImanewteacher.com




How are the National Standards different from the state based

On October 1st 2012 there was a move from state based teaching standards to National
Teaching Accreditation Standards. For those teachers based in New South Wales there were
litfle changes to the accreditation process, for those living outside of the state the changes
are a litfle more extensive. The good news is that the infroduction of the National Teaching
Standards means that teachers from around Australia will have to adhere fo the same
nationally recognised teaching standards.

According to the June (2012) edition of Accreditation Matters, Implementation of the
National Teaching Standards for Teachers:

The requirements for accreditation will be largely unchanged. NSW teachers
will undertake the existing processes using the National Professional Standards
for Teachers. There are minor changes to the standards and differences in
ferminology.*

The most significant changes have been made to the Domain of Teaching,
Levels of Accreditation and the way the standards are framed.

Changes to the terminology for the National/Professional standards

NSW Professional National Teaching

Teaching Standards Standards for Teachers

Domains of Teaching

Professional Knowledge
Professional Practice
Professional Engagment

Professional Knowledge
Professional Practice
Professional Commitment

A\ A 4

Levels of Accreditation

Graduate Graduate
Professional Competence > Highly Accomplished
Professional Leadership 4 Lead

Framing the Standards >

Element Standards

Aspect > Focus

Standards > Standard Descriptors

June Edition (Number 1, 2012) of Accreditation Matters, Implementation of the National
Teaching Standards for Teachers.®

There are minimal changes for New South Wales teachers and the good news is that if you
are already compiling your documents and writing your reflections you can still use them.

www.iImanewteacher.com




Table 1: Relationship between Elements and Standards
Element — NSW Professional Teaching Standards Standard — National Professional Standards for Teachers

1. Teachers know their subject/content and how to teach that content

to their students 1. Know students and how they leam

]

Know the content and how to teach it

ki

Teachers know their students and how students leam

3. Teachers plan, assess and report for effective leaming 3. Plan for and implement effective teaching and leaming

g

4. Create and maintain supportive and safe leaming

4 Teachers communicate effectively with their students :
! environments

5. Teachers create and maintain safe and challenging leaming

environments through the use of classroom management skills Assess, provide feedback and report on student leaming

i

6. Teachers continually improve their professional knowledge _

and peactice. Engage in professional leaming

7. Teachers are actively engaged members of their profeSSion e 7. Engage professionally with colleagues, parents/carers and
and the wider community the community

August Edifion (Number 2, 2012) of Accreditation Matters, Implementation of the National
Teaching Standards for Teachers.

The diagram shown in Table 2 shows the relationship between the old New South Wales
Professional Teaching Standards and the cumrent National Professional Standards for Teaching.
As you can see many of the old NSW Elements are similar fo the National Standards.




Teaching Accreditation

NATIONAL PROFESSIONAL STANDARDS FOR TEACHERS Descriphor compariaon wilh — NSW

Domain Standard PROFESSIONAL TEAGCHING STANDARDS

=  Both cover physical, social and intellectual
1. Knowing students and how they development, cultural and linguistic awareness,
leam how students leam, specific lsaming needs

Professional Knowledge
Mational set adds numeracy to literacy

Knowing the content and howto |*®  Mational set adds fo knowledge: "Understanding
teach it of and respect for Aborginal and Tormes Strait
Islander histories, cultures and languages

fd

Although there are differences in the grouping of the
3. Plan for and implement effective | focus areas and degree of explicitness, both
frameworks address:

*+  Planning

*  Programming

* Use of a range of teaching and leaming

teaching and learming

Professional Practice 4. Create and maintain supportive strategies
and safe leaming envircnments = Assessing
+  Reporting
*+  Providing feedback
*  Communicating
5. Assess, provide feedback and * Creating safe leaming environments,
report on student leaming including reference to classroom

management

Differences in emphasis and terminology, but both
) ] ] frameworks include:

6. Engage in professional leaming *  Professional leaming and planning
Ethics and conduct

Compliance with requirements
Relationships with parents and carers
Professional interactions with colleagues

Professional Engagement

7. Engage professionally with
colleagues, parents/carers and
the communmnity

(Reference 7)




Welcome to the National Professional Standards for Teaching.

The National Teaching Standards book, formerly known as ‘The Little Blue Book’, outlines

the framework of the National Teaching Standards. This important resource provides
information about the various stages in a teacher’s professional career. The current levels of
accreditation are Graduate, Highly Accomplished and Lead. As a Graduate Teacher you
will be focussing on the professional competence column. The National Teaching Standards

tells you what teachers need to know to become accomplished at each professional stage.

The Natfional Teaching Standards is an excellent tool and provides a thorough outline of
exactly what is required to meet each professional outcome.

The New South Wales Institute of Teachers (NSWIT)
states that:

The Professional Teaching Standards describe what teachers

need to know, understand and be able to do as well as
providing direction and structure to support the preparation
and development of teachers.

www.iImanewteacher.com




A glance at each of the National Professional Teaching Standards

The National Professional Teaching Standards contain three Domains: Professional
Knowledge, Professional Practice and Professional Engagement. These three domains are
common throughout each of the Key Stages.

Professional Knowledge (Standards 1 and 2) - This domain focuses on you, as a feacher,
having thorough knowledge of the subject(s) that you are teaching. You must know how
your subject(s) is linked to other Key Learning Areas (KLAS). Professional Knowledge also
incorporates the appropriate implementation of effective teaching pedagogy. Professional
Knowledge includes, but is not limited to an appreciation of the learning styles and
backgrounds of the students that you teach. This may include an understanding of how
students’ socio-economic status, religious or cultural beliefs and ideologies affect their ability
to learn.

Professional Practice (Standards 3, 4, 5) — This domain focuses primarily on the process of
teaching and the implementation of effective and engaging feaching programs, the
organisation and delivery of lessons and the process of preparing classroom resources.
This domain also focuses on the monitoring of student learning, and the effective
implementation of assessments. A crucial component of this domain is the process of
establishing an effective learning environment.

Professional Engagement (Standards 6, 7) — This domain focuses on your ability to critically
evaluate your professional career and your on going professional development. It is vital
that you display your commitment to contfinued learning within your profession. This domain
highlights the importance of feachers working collaboratively with other colleagues.

Each of the three teaching Domains, as outlined by the National Professional Standards for
Teachers, highlights the crucial components of the teaching profession. Each of the three,
while they have been organised into three distinct and separate domains, are infrinsically
linked.

This is a basic breakdown of the three teaching domains. You will need to meet, and
provide evidence for each in order fo complete your Teaching Accreditation. The rest of
this e-book will walk you through how to prepare your evidence and your reflections for the
accreditation process. The first step is to make sure that you have read and are familiar with
the amended National Professional Standards for Teachers. This is an extensive framework of
the expectations and responsibilities of teachers, at whatever your career stage.

www.iImanewteacher.com
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Section Two - Creating a timeline and putting it all together

Your teaching accreditation is a huge component of your professional teaching journey,
and approaching it can be quite daunting. As with any large task, whether it be running

a marathon or renovating a house, it can be quite difficult to get started. One of the ways
that you can begin is by breaking it down intfo measureable steps and scheduling some
milestones to navigate your way through the process. Essentially it is your accreditation
process and no one, not even your feaching mentor or your principal, will care more about
the process than you. You have to use your initiative, you have to be proactive and you
have to get started.

Here are some things that you can start thinking about:

Make a timeline and use your initiative

It is your responsibility to makes sure that you complete the requirements in the allocated
fime. Most people tend to work better when there is a deadline — a deadline forces you
into action. There are always things happening in our lives and if you don’t set challenging,
yet readlistic deadlines, things tend not to happen. By putting into place a timeline, you

can help ensure that you achieve your accreditation goals. | would suggest getting your
accreditation done as soon as possible so that you can begin working towards the next
phase of your professional career.

Once | actually started my accreditation, the process fook me about three months. You
don't have to do this, but | decided to get it done so that | could begin working towards the
other stages of my teaching career. | was part of a small school with a briliant supervisor and
a teacher that was dedicated to helping graduate tfeachers achieve their accreditation.
Whatever your situation, it is important to get started sooner rather than later.

Familiarise yourself with the National Professional Standards for Teachers and other

It's always beneficial to know the standards by which you are being marked. | remember
at University | would study the essay rubrics (fascinating) that my examiners would hand out
with the assignment questions. | did this so that | would be familiar with the criteria and so
that | knew how to achieve competence in particular areas. The same can be said with the
Professional Teaching standards.

As | previously mentioned the Professional Teaching Standards book shows the guidelines
and the criteria for each stage of your professional career. Having knowledge of these
criteria will serve you throughout your teaching career. As | have said before the National
Professional Standards for Teachers outlines everything you need to show in order to move
through the various stages in your professional career. Spend some time going through the
book, it's not the most fascinating read, but it will clearly and succinctly outline what types of
things that the department is looking for.

www.iImanewteacher.com




Most schools should have a nominated new teacher mentor. In my first years of teaching
I didn’'t have one and | had to try and navigate through my accreditation without any
assistance. It was difficult. Nobody in my school had time to help me, nor did they really
understand the process — what | needed was a consistent voice. With the new National
Professional Standards for Teachers being implemented across all Australian schools,

the cumrent accreditation process will be new to many experienced teachers, school
executives and principals.

A teaching mentor, whether officially called that or not, will help you to organise and
format your information correctly. If you are working on a short-term or casual basis

you may need fo ask someone if they will help you through the process. Even if you

are assigned a mentor as a new teacher, you can still consult with and seek advice
from other teachers that you admire. When | was putting together my accreditation |
consulted with a number of more experienced teachers including: a friend of the family
who is a principal, my mother in-law who is an experienced teacher and my school
assigned mentor.

p Begin fo think about your evidence now

The evidence that you choose and the information that you include in your Teaching
Accreditation is extremely important.

In my first year of teaching I made the mistake of including every possible piece of
information that | could find in my accreditation documentation. As you can imagine
my evidence was about one hundred pages long. When it comes to the selection

of your evidence, I'd suggest that it's better to be succinct. In the end | submitted
about seven evidence samples, basically enough to fit in a single plastic sleeve. Your
teaching evidence is all that the external accreditation body will see of your teaching
competence. As you can imagine, it is vitally important to include samples that reflect
your tfrue ability and the uniqueness that you bring to the teaching profession. We will
discuss later the importance of having someone check your work.

For me, one of the most challenging components of the accreditation process was
deciding which evidence to include. As a teacher you have so much paperwork.

Your professional programs get more and more full as the year goes on and you have
permission notes, policies and procedures, student work samples and countless other bits
and pieces that you could use. The New South Wales Institute of Teaching has developed
an excellent resource in the Information for Graduate Teachers booklet, and you should
also consult the Evidence Guide. Later in Section Three — A walk through each of the
Standards we will discuss the different types of evidence that you could include and the
Standards that they relate to. These are not the only pieces that you could use, but they
will give you some ideas as fo what you could include from your work.
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Remember:

You will already have most of your evidence. Take some time
to go through your professional program.

Choose carefully when selecting the evidence that you are going to use in your Teaching
Accreditation. Remember that your teaching supervisor is there to assist you with this
process. They are more experienced than you are and they will be able advise you
which pieces of evidence to include. The important thing is to listen to your supervisor and
take their advice. The first time | submitted evidence and reflections to my supervisor, they
came back covered in red pen and highlighter. | felt like a naughty schoolboy again.
However, | would much prefer to have someone go through my evidence thoroughly

at a school level and find errors instead of getting it knocked back in the final stages.

The evidence that you will use in your accreditation will mostly come directly from your
everyday teaching practice.

When choosing evidence you should think about using:

P Lesson plans

P Student work samples

P Excursion notes for events that you co-ordinated
P Student reports

p Student Individual Education Plans (IEPs)

p Collaborative planning days

P Evidence of professional development days

p Classroom behaviour management plans.

There are so many pieces of evidence that you can use as part of your teaching
accreditation. A few things to consider when choosing evidence:

P Make sure that it's meaningful
P Make sure that it’s directly related to the Standard or Domain that you are discussing

Ensure that you remove all references to your school (letterheads, names etc) and make
sure that you remove student names and personal information. There should be nothing
that identifies your school or students.

www.iImanewteacher.com




p Write your reflections

| found this component to be very challenging. When writing your teaching reflections
make sure that your writing is succinct and that your reflection is directly linked o the
main outcome that you are addressing.

As all of the teaching standards are interrelated you can make reference to other
standards and educational documents, but only as an aside. Make sure that you clearly
address the Standard that you are focussing on. As | have said before, the evidence

that you select, the reflections that your write and your endorsements, written by your
supervisor and principal, are all that the accreditation body will see of your teaching
abilities. You do not have the luxury of sitting down face-to-face with the accreditation
officer and explaining your suitability for the profession. The evidence that you submit and
the reports that your principal and feaching supervisor writes are all that the accreditation
authority will see of your competence as a teacher.

Once you have selected which evidence you will use in your accreditation you have to
provide a reflection and justification of why you chose that particular piece.

Here are a few things to remember when doing your reflections:

P Get someone to edit your work
Typos and careless errors are embarrassing and will stand out on this important
documentation. If your sentences are sloppy or if your work contains spelling mistakes it
will look unprofessional.

» Make sure that you thoroughly understand the Standard that you are addressing
Spend some time carefully reading through all of the points addressed in the Standard
that you are addressing.

p Make sure your evidence directly relates to your Standard
The evidence needs to clearly link to the Standard. It should be really clear why you
chose this particular piece of evidence and how it relates to your Standard.

Useful tips:

P Show how your piece of evidence relates to other components of the Standards. | used
one piece of evidence for a number of standards.

P In each reflection you can highlight your knowledge of other educational policies
(Whether school or Department of Education policies). For example you may want to
refer to the school’s writing policy and show how it helped you to formulate your lesson
plans.

P It's okay to be honest. Quite often things don’t go to plan. In one of my lessons | had
planned a whole series of interactive learning experiences using the interactive white
board. Unfortunately during my lesson the Department of Education had planned a
software upgrade and | could not access the computers. In my reflection | was honest
and used the experience as a professional learning curve.

On the following page (Image 1.1) is a sample of one of my reflections for Standard 4
that | submitted as part of my accreditation.
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Element 4: Teachers communicate effectively with their students

Documentary Evidence: Lesson taught

Reflection: As part of Element 4 - Teachers communicate effectively with their students |
taught a literacy lesson. Before I taught the lesson I discussed the lesson plan with my
supervisor and the school ESL co- coordinator (6.2.4, 6.2.5). I decided to use a variety of
teaching strategies and available resources including ICT and other technologies to make
the content meaningful, stimulating and engaging to my students.

The lesson consisted of a collaborative research task in which students gather, synthesis
and collate information on their given topic. I devised the lesson using a number of
documents: The BWPS Writing Policy (2007), the NSW English Syllabus, the NSW English
Modules and the BWPS ICT Policy.

Before the students entered the classroom I directed them sit on the floor and wait for
my instructions. Once inside I ensured that the objectives of the lesson were made clear.
I ensured that each stage and outcome was made clear and wrote down the lesson
objectives on the white board (1.2.4, 4.2.5,). | had previously designed lesson activities
on the interactive whiteboard using the ToolKit templates and decided to use some of the
resources and work samples from www.jeenyeather.com but the interactive whiteboard
would not work. This was unfortunate but it allowed me to think on my feet and be
flexible with my lesson. I was able to engage my students despite the difficulties | had
experienced with the Interactive White Board.

My students were encouraged to work collaboratively differentiating tasks to meet each
of the child’s learning needs (2.2.1, 2.2.2, 2.2.4, 3.2.4). | also chose material that I
thought would be stimulating and challenging for each groups.

Throughout the lesson | was able to ‘explain goals clearly and accurately to
students”(4.2.1). | was able to stimulate discussions by asking effective questioning
techniques covering a variety of levels. | was able to build on the student’s prior
knowledge and sustain engagement using a mixture of written and oral communication
strategies (4.2.1). During the lesson in encouraged on-task discussion allowing students
to shared, synthesis and critique their findings with their group members (4.2.3).

I ensured that while the ability groups were working independently, I spent time with
each group and asked them a series of questions to assist them with the task at hand. I
diversified my question and supervision of each group based on my own professional
judgement.

[ believe that this lesson was successful and, despite the difficulties with the interactive
whiteboard [ was able to achieve the lesson objectives.

(Image 1.1)




Reflections

There are many ways that you can approach writing your reflections and annotations.
One of them is to adhere to the following scaffold:

1. What is the piece of evidence? (description and context)

2. In relation to the standards, what does this evidence demonstrate about your
development as a teacher?

When writing your reflections you should think about:

How does this piece of evidence relate to other Standards
in the National Standards for teachers and other relevant
documents?

What teaching strategies did you use to effectively engage
your students?

Did your lesson go as planned?
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Putting it all together

Getting someone to read through your work is vital. Careless spelling mistakes and
grammatical errors are unnecessary distractions and have no place in your Teaching
Accreditation documents. Also, remember to familiarise yourself with, and use, language
appropriate to your profession.

Submitting your documents

The supervising teacher, or someone that your school has appointed will then write an
Accreditation Report that will address your competence and ability to meet each of the
Standards in each teaching Standard. Even though you do not write the report yourself
you must ensure that you sign the final report that your supervisor produces.

Now that you have followed all of the above steps you are ready to submit your
documents to the relevant Teacher Accreditation Authority — the person that will make
the formal accreditation decision. Just a note, make sure that you keep copies of your
final documents, you have spent a lot of time compiling them.

It is not your responsibility as a graduate teacher to post your documentation directly to
the accreditation authority, your school will send it on your behalf. You can then wait to
hear back from the Institute in regards to their decision of your accreditation status.

Moving to the next stage in your career

Professional Competence,’ which contains important information that you will need to
consider affer you have completed your accreditation. This is a State specific resource
but the content is relevant to National Teaching Accreditation. Without going into foo
much deftail it covers:

P What does it mean to be accredited at the level of Professional Proficiency?

P How do | maintain accreditation at the level of Professional Proficiency?

p What is the maintenance of accreditation at Professional Proficiency period?
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Section Three - A walk through of each of the National Professional

Personally | think that it is a good idea to provide an overview of the Standards that
you have covered in your Teaching Accreditation documents. The Overview (Image
1.2) is optional and could take any form that you see fit. Please note that the evidence
that | used was tailored to the old New South Wales Institute of Teachers Elements. The
new National Professional Standards for Teachers are closely based on the New South
Wales Elements so the examples of my evidence can still be used as reference for your
accreditation documents.

| used an overview of the Standards (previously called Elements) that | covered so that
my assessors could see exactly what evidence | was using and which components they
were addressing. There are many Standards, Domains and Standard Descriptors that you
need to address in your report and it is important that you included and outline each

of these sections in the documents that you submit. The overview that | included in my
accreditation is on the following page and may be used as a guide.
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Your next step

Familiarise yourself with the National Professional Standards for
Teachers . Take some fime to choose one, or a couple of Stand-
ards that you feel comfortable addressing and put together

some thoughts on how you could address these. Remember
that you don’t need to address every Standard in the book.

Overview of New South Wales Institute of Teachers Standards covered

Element 1: 1.2.1 Apply and use knowledge of the content/discipline(s) through effective,
content-rich, teaching activities and programs relevant to the stage.

1.2.2 Apply research-based, practical and theoretical knowledge of the pedagogies of the
content/discipline(s) taught to meet learning needs of students.

1.2.3 Design and implement contextually relevant teaching and learning sequences using
knowledge of the NSW syllabus documents or other curriculum requirements of the Education
Act,

Element 2

2.2.2 Apply knowledge of the typical stages of students’ physical, social and intellectual
development as well as an awareness of exceptions to general patterns.

2.2.1 Apply knowledge of the impact of social, ethnic, cultural and religious background factors
to meet the learning needs of all students.

Element 3

3.2.6 Communicate to students the link between their achievement and the outcomes set out in
the syllabus.

3.2.9 Report effectively to students, parents and caregivers about student learning.

3.2.10 Use student assessment results to evaluate teaching and learning programs and inform
further planning.

Element 4

4.2.1 Explain goals, content, concepts and ideas clearly and accurately to students.

4.2.3 Respond to student discussion to promote learning and encourage other students to
contribute.

Element 5

5.2.3 Implement strategies to establish a positive environment supporting student effort and
learning.

5.2.5 Manage student behaviour through engaging students in purposeful and worthwhile
learning activities.

Element 6

6.2.3 Engage in professional development to extend and refine teaching and learning practices.

6.2.7 Demonstrate a commitment to continuous professional learning by exploring educational
ideas, issues and research.

Element 7

7.2.1 Communicate regularly and effectively with parents and caregivers, and other colleagues
about students’ learning and wellbeing.

7.2.2 Demonstrate empathy and understanding in all communication including Date
reporting student achievement to parents and caregivers P )
| Principa

Supervisor

Name: Mathew Green page number =

(Image 1.2)




Standard One - Know their students and how they learn.

Approaching Standard One

Standard One focuses on your knowledge as a teaching professional and how you impart
that knowledge to your students. In this Standard you will need to focus on teaching the
content fo your students. You will need to consider how the cultural, ethnic and religious
backgrounds of students affect their learning and application of acquired knowledge. In the
Standard Descriptor 1.1 Proficient Teachers know and understand the diversity and cultural
backgrounds of their students, including Indigenous students, and how to apply this fo their
students’ learning. This Standard (specifically 1.2 and 1.3) also requires that you demonstrate the
understanding and knowledge of your students’ varied approaches to leaming.

I remember back to the good old University days and learning about the educational
legend Howard Gardiner. In Multiple Intelligences Howard Gardiner wrote extensively
about different learning styles and the importance of teachers varying the delivery of the
information taught. Many of your students learn at different stages, respond to different
types of stimuli and process and apply their knowledge in different ways. As teachers, and
as outlined clearly in Standard Descriptor 1.3, you have a responsibility to understand the
different approaches to learning in order to enhance student outcomes.

In primary classrooms you have fo teach across all Key Learning Areas (KLAs) and cater to
different student abilities in each of these subjects.

As arecent feaching graduate you will most likely teach in a number of different schools
across a range of school contexts. When | first started teaching | taught in a number of

elite private schools — both in co-educational and single sex schools. These schools had

lots of money, very few difficult students and minimal students from non-English speaking
backgrounds. A few months later | fook a position in a school in South-West Sydney on
Kindergarten and every child in my class came from an ESL background. | think that my
class of twenty-five students represented around nineteen different nationalities. One of the
benefits of working in a variety of schools and teaching students from multiple backgrounds
is that you quickly have to learn cater to a variety of learning needs in your class. In every
class each student will have strengths and areas of improvement across all of the Key
Learning Areas (KLAS).

In my classroom | offer a variety of learning experiences. For example in my literacy groups

| use computers, written text, sound cards, iPods, discussion tables and so forth to engage
students in multiple ways. Your students are all individuals. They learn at different rates

and through different medias. A key component is also an understanding of the needs

of students of different cultures, students with special education needs, students with
challenging behaviours, and students that have been identified as having gifted and
talented characteristics (1.3 and 1.6). It also focuses on the knowledge of the strategies that
educational professionals use to address these needs.
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What are you being assessed on?

Professional Knowledge

Standard 1 — Know smadents and how they learn

Focus Graduate Proficient Highly Accomplished Lead
1.1 Dermonstrate knowledge Use teaching strategies Select from a flexible and Lead colleagues to » vt
Physical, social and understanding of based on knowledge of effective repertoire of and develop tea
and intellectual physical, social and students’ physical, social and teaching strategies to suit strategies to impn
development infellectual development and . intellectual development and the physical, social and leaming using knowled
and characteristics of shudents K characteristics to improve intellectual development and of the physical, socic
characteristics and how these may affect ¢ student learming. harachkeristics of students intellectual developmment an
of students earming o characteristios of students
.

1.2 Demonstrate kn 4'.«4“",'];".1 d Structure teaching programs Expand understanding of how Lead processes to evaluate
Understand how understanding of resegirch using research and collegial tudents learn using resaarch the effechvenass of teaching
students leam info how students leghn and advice about how students indd workplace knowledge programs using research and

e implications forleaching learm . workplace knowledge about

‘ ° how students learn
O. .

1.3 Demonstrate kstowtedge Design and implement % upport colleagues fo Evaluate and revise school
Students with { twaching -J’-ul--‘;-- teaching stralegies thal ’. lewelop effective tleaching leaming and teaching
diverse linguistie, Mot .n..m.,'. nsve fo the are responsive to the sstrategies that address programas, using exoert
oultural, waming strengths and leaming strengths and the leaming strengths and and ¢ wunity knowledge
religious and needs of students from needs of students from nigeds of students from and noe, to meet
socloeconomic diver -‘.-m guistic, cultural diverse linguisho, culttural 1|~'~.-4 @ hinguistic, cultural, the y of students with
backgrounds religigaus and socioecononmic religious and s0Goeconomic religious and socioeconomek diverne linguistic, cullural

Ex 1».4-31- wnds backgrounds . ba b-.u- unds religious and socioeconomit

K o . backgrounds
.
.
. 4 .
.. .. ...

How are you differentiating the learning
sequence to cater for a range of student
abilities?

Are you familiar with current educational
research surrounding student learning
and engagement? How have you
incorporated this into your lessons?

Are you familiar with the various religious
and socioeconomic backgrounds of
your students? Do you understand how
these backgrounds may influence
student learning?
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Professional Knowledge

Standard 1 - Know students and how they learn
Focus Graduate Proficient Highly Accomplished Lead
14 Demonstrate broad Design and implement Provide advice and Develop teaching programs
Strategies knowledge and understanding  effective teaching sirategies support colleagues in the that suppor! equitable
for teaching of the impact of culture that are responsive to the implementation of effective and ongoing participation
Aboriginal cultural identity and linguistic ...local community and cultural teaching strategies for of Aboriginal and Torres
and Torres background on the education,* setting, linguistio background Aboriginal and Torres Strait Islander students by
Strait Islander of students from Aborig m:’ and histories of Aboriginal Stralt Islander students engaging in collaborative
students and Torres Stralt Islandes® and Torres Stralt Islander °, using knowledge of and relationships with community
backgrounds .0. students '.. support from community representatives and parents
o s rers
.., ... representatives care
o 0
15 Demonstrate knowledge and Develop teaching activities ‘ Evaluate learn ng and ead colleagues 1o evaluate
Differentiate understanding A,H.','v.nh gles that incorporate differentiated "'.l aching programs, using the effectiveness of lkkarning
teaoching to for differenti -.n'wu teaching strategies to meet the speoifio 'v.'.l.l jent assessment data and teaching programs
meet the to meet m:,\‘.:.. cifie learning learning needs of students that are differentiated for the differentiated for the specific
specific needs of students across the across the full range of speific learning needs of learning needs of students
learning needs full rang® of abilities abikbies . stud@&nts across the full range scross the full range of
of students ,'. .-' of al I.H.r-' ybilitve s
aoross the .-' o ‘s
full range of . 7 °.
abilities .-. ..' .,
g ... ...
o

How do your lessons cater for the needs
of Aboriginal and Torres Strait Islanders in
your class?

How have you varied the curriculum
and your teaching style to cater for the
various learning needs and the different
abilities in your class.

How do you engage and cater for
students with a range of disabilities?
How do you adhere to the various
legislative and policy requirements?

www.iImanewteacher.com




What could you use as evidence?

Lesson plans, evidence of communication with representatives from the Aboriginal
and Torres Strait Island community or evidence of use of relevant legislative and policy
requirements.

Your next step:

Begin thinking of a lesson that you think would best show the
components of this Standard. | chose an English lesson about a
story that we were reading in class. | felt that this lesson would
best show how | applied the knowledge of my subject content,
how | engaged my class and how | could design and
implement appropriate teaching and learning sequences.

; Dougal’s Deep Sea Diary

By Simon Bartram

Noun Groups:

. féﬁ@kﬂ’c treasure chest
An old shipwreck
mostly old coins
two crowns
hand-drawn maps
. mysterious underwater worlds

Use the noun groups above to write a paragraph about Dougal’s
diving adventures.

dalr  Tuesdas in the materiow  undeluaber

wotll ot Seangiy Jagimine and Grat
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il mmdﬂ{ﬂj troaSre  <or the first
+ime  but  he  woodent  ShoP  dhinking
Aoout _in  the e ter  haO o 4= ]
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-
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Standard Two: Know their content and how to teach it.

Approaching Standard Two

As professionals you have the responsibility to know what you are feaching and how fo
teach that content to your students. It is not good enough to simply be familiar with the
confent, you need to show that you can teach the content in a relevant and engaging
way. As a teacher, especially as primary teacher where you are teaching a range of
subjects, you must be able to demonstrate your ability o teach stage appropriate content
to your class. Another component of Standard Two is your knowledge of Pedagogy and
includes your ability to apply research-based, practical and theoretical knowledge of the
pedagogies of the content/discipline(s) tfaught to meet learning needs of students.

The final component of Standard Two involves your ability to implement ICT into your
classroom. This particular component involves applying current knowledge and skills in the
use of ICT in the classroom to meet syllabus outcomes in the following: basic operational
skills, information technology skills, software evaluation skills, effective use of the internet and
pedagogical skills for classroom management.

When completing Standard Two it's important to show how you differentiate your teaching
approach. You need to provide evidence of how you differentiate the cumiculum to cater
to the various learning styles represented in your class.
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What are you being assessed on?

Professional Knowledge
Standard 2 - Know the content and how to teach it
Focus Graduate Proficient Highly Accomplished Lead
21 Demonstrate knowledge Apply knowiledge of the Support colleagues using Lead initiatives within the
Content and and understanding of the content and teaching current and comprehensive school to evaluate and
teaching concepts, substance and strategies of the teaching area knowledge of content and improve knowledge of content
strategies of the re of the content and to develop engaging teaching teaching strategies to develop and teaching ategies and
teaching area teaching strategies of the activities and implement engaging nsirat
teaching area K] learning and teaching c ye
° programs effective, research-based
learning and teaching
5 programs
&
22 Organise content into an .0. Organise content into Exhit ovative practice in Lead initiatives ¢ se
Content effective learning and o coherent, well-sequenced the s on and organisation comprehensive
selection and teaching sequence o learning and teaching . of co and delivery knowledge to im he
organisation o programs ., of learning and teaching selection and sequencing
* X programs of content into coherently
R . organised leamning and
K] s teaching programs
. .
23 Use curriculuryf. assessment Design and implement *Support colleagues to plan Lead colleagues to
Curriculum, and reporting’knowledge to learning and teaching and implement learning and develop learning and
assessment and  design leanting sequences programs using knowledge of tefyching programs using teaching programs using
reporting and lessnir' plans curriculum, assessment and coffemporary knowledge and comprehensive knowledge of
o reporting requirements, undé&sstanding of curriculum curriculum, assessment and
. o assesyment and report ng reporting requirements
K requirethents
-

What teaching strategies ana pedagogy
are you incorporating into your lessons?
How are you applying current theory into
your lessons?

Eg. Reference to current teaching pedagogy
when planning your lessons, Vygotsky’s ZPD

Is there coherence in your lessons?

Do your lessons form a logical and
coherent teaching sequence? Do they
build on students’ prior knowledge?

Eg. Lesson plans and lesson sequences

How do you devise your learning

and teaching program? Is it built on
student needs and your knowledge of
curriculum, assessment and reporting
requirements?

Eg. Evidence of pre and post assessments.
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Professional Knowledge

Standard 2 - Know the content and how to teach it

Focus Graduate Proficient Highly Accomplished Lead
24 Demonstrate broad Provide opportunities Support colleagues with Lead initiatives to assist
Understand knowledge of, understanding for students to develop providing opportunities colleagues with opportunities
and respect of and respect for Aborigina understanding of and respect for students to develop for students to develop
Aboriginal and and Torres Strait Islander .for Aboriginal and Torres Strait understanding of and respect  understanding of and respect
Torres Strait histories, cultures and 2 Islander histories, cultures and for Abonginal and Torres Strait for Aboriginal and Torres
Islander people languages o languages Islander histories, cultures and Strait Islander histories,
to promote S anguages. cultures and languages
reconciliation S
between S
Indigenous and o
non-Indigenous .o.
Australians N

.
25 Know and understangi literacy Apply knowledge and Support colleagues fo Monitor and evaluate the

Literacy and and numeracy teacfling understanding of effective mplement e ve teaching implementation of teaching
numeracy strategies and thed’ application teaching strategies to strategies to improve students' strategies within the schoo
strategies in teaching area So support students’ literacy and teracy and numeracy to improve students’
o
o numeracy achievement. | achievement achievement in lit
.
* % numeracy using re h-
.
O ‘e based knowledge and student
0
R . data
\d .
N .
26 Implement’teaching Use effective teaching *Model high-level teaching Lead and support colleagues
Information and strateg es for us ng ICT to strategies to integrate ICT :dzow edge and skills and work within the school to select
- - ° = . ~T
Communication nd curriculum leaming into learning and teaching with colleagues to use current  and use ICT with effective
Technology (ICT) opportunities for students programs to make selected ICT*o improve their teaching teaching strategies to expand
S Jcontent relevant and practice and make content learning opportunities and
s . =
A o~ meaningful relevant and meaningfu content knowledge for al

° students

Are you developing your students’
awareness and appreciation of Aboriginal
and Torres Strait Islander culture, history
and languages?

What teaching aind learning strategies
are you using to further develop your
students’ literacy and numerousy
achievement?

Eg. Organising Multicultural Day.

Eg. Photographs of how your classroom is set
up, description of the maths resources that you
have available.

How are you using the ICT tools available
in your class to make your teaching
content relevant and meaningful to your
students.

Eg. An example of a SMART activity that you
have developed, a program incorporating
iPods or iPads into your classroom.




What could you use as evidence?

A lesson observation Image 1.3, a lesson plan or an Individual Education Plan (IEP)

Your next step:

Begin to think about and critique your own teaching style. Ask
yourself about how you appropriately diversify, support and

cater for the varieties of learning styles and needs that are
represented in your classroom.

An example of evidence used:

Elements

=3

Comments

(1) Teachers know their subject content and how to
teach that content to their students

. Can the teacher present and explain the subject
content accurately?

. Does the lesson plan demonstrate and
acknowledge current knowledge of syllabus
requirements?

. Does the teacher use teaching strategies suggested
in the syllabus or other appropriate methods?

W’LM ,Q/QJe,q_é("C/ Va4 of »

V0 SOUCCs . Share &\% s
woulkolin ¢t co-operate

Voot of -k&ol}xt‘(xg 51\@%@(0 wsed

| (2) Teachers know their students and how they learn.
- Are the timing and pacing of activities effective?

- Are the teaching strategies appropriate for these
students?

- Is there evidence of differentiation?

. Are the extension activities challenging and
adequate?

- Do the chosen resources enhance learning?

Well paced - You E’wa'oms(; -
+he s~ TS o _‘JQO&L(/AIQ es u

CM R ,\,[;S e CfLOt_\ff -
Achvihes CAlar ,Rq dutferen b odoilibes

(3) Teachers plan, assess and report for effective
learning

- Are clear goals articulated in the lesson plan?
. How does this lesson fit within a sequence of

lessons?
. Is there recognition of students’ existing
understandings in the planning and teaching of the

lesson?

. Can you see the link between the outcome on the
lesson plan and what is happening in the
classroom?

. Can you see evidence of specific and timely
feedback for students?

. What type of feedback are the students receiving:
prompts /cues/delayed/procedural/modelling?

(el 3"/0«}40@09

4) Teachers communicate effectively with their
students.
o How was the lesson sequenced?
. What type of talk is occurring?
o Questions, statements?
=) Instruction, prompting?
o You should... I think...
. Are students being supported and encouraged to
talk & listen?
- On what basis are students grouped?

Goocd wse of 7(/\.45-6"@4/'/\\7
o promy? ‘/'7'“(_7 .

Goool suppocl v encowa
lss able Zfro«,u;o.
Abilit_arBups g —warlked ppeld.

ot

(5) Teachers create and maintain safe and challenging
learning environments through the use of classroom

Ch A’/e}e /ﬂ/a‘/"'sec/ ccnol

Feacher Self-Evaluation:

management skills.
. How are students encouraged to participate? CNn O € . 1‘ o
. What strategies are being used to develop respect? . : [ " J Qs
*  Are the transitions smooth? D«l SHCOUV/A C %\('1 W O ' ;[)
* _ Whatare the management issues? S,‘i\/O’\g >, — (At QUCOAL (LS C
7

LSSy - Mates Scre pdd ezl

owe UWSted be f~e O VINg e
o af'/mﬁ L ShuchHons.

Attach lesson plan & student work samples and file safely for your records.

(Image 1.3)




Standard Three - Plan for and implement effective teaching
and learning.

The focus here is the planning, assessment and reporting for effective learning. For this
particular Standard, | used a Personalised Learning Plan, also known as an Individuall
Learning Plan (ILP) for a student that was having some difficulties in my class.

As a teacher you have a responsibility to find the thing that engages and motivates the
children in your class. In my first year on kindergarten | had a particularly challenging child.
He was from a country that had been through horrific civil war, and was continuing to work
through some of the worst cases of human rights violations that | have ever heard of. The
story of his past brought me to tears when | heard it for the first time. His mother had fled their
home country while pregnant with my student. On the way fo a refugee camp her entire
family was murdered, but somehow she managed to escape with her unborn child. The
child was born in a refugee camp and | can barely imagine the type of things that he was
exposed to in the early years of his life. Somehow he and his mother made it to Australian
shores and received refugee status.

When this child arrived at school he, as you would expect, displayed very challenging
behaviour. He would punch other students to get his way and he stole items from the school
that he liked. The student simply could not appropriately settle info the school environment.

| didn't know how to cope with this child, how to manage his behaviour or how to get him
to relate to other students. My supervisor at the time advised me fo design an Individuall
Learning Plan (ILP) for him so that | could find out the things that he would respond to best.
After weeks of frying different approaches and behaviour management strategies | began
to feel frustrated that | would never find the thing that engaged him.

Then one day we were doing a lesson using instruments and falking about beat and rhythm
in songs. Out of nowhere the student began dancing and performing his own responses

to music. He smiled for the first fime in my class and | learnt that he, just like all of the other
students in my class, had talent that was waiting fo be discovered.

This story highlights the importance of individualising your lessons and the power in finding
the things that motivate and engage each and every student in your class. As an educator
you have the responsibility and privilege of creating stimulating and engaging learning
environments for your class. Every single student in your class has talents and has the
capacity to excel in a number of areas.
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What are you being assessed on?

Professional Practice

Standard 3 — Plan for and implement effective teaching and learning

Focus Graduate Proficient Highly Accomplished Lead

< g | Set learning goals that provide Set explicit, challenging and Develop a culture of high Demonstrate exemplary
Establish achievable challenges for achievable learning goals for expectations for all students practice and high expectations
challenging students of varying abilities all students. by modelling and setting and lead colleagues to

learning goals

and characteristics

challenging learing goals

encourage students to pursue
challenging goals in all
aspects of their education

32
Plan, structure

Plan lesson sequences usigy

knowledge of student leargfing

Plan and implement well
structured learning and

Work with colleagues to plan
evaluate and modify learning

Exhibit exemplary practice
and lead colleagues to plan,

and sequence content and effective teaghing teaching programs or lesson and teaching programs to mplement and review the
learning strategies N sequences that engage create productive learning effectiveness of their leaming
programs K students and promote environments that engage al and teaching programs to
o learning. students develop students’ knowledge
. understanding and skills
0
33 Include a range ofYeaching Select and use relevant Support colleagues to leagues to
Use teaching strategies o teaching strategies to develop select and apply effective review, modify and expand
strategies O knowledge, =killz, problem teaching strategies to develop  their repertoire of teaching
O solving and critical and S knowledge, skills, problem strategies to enable students
‘- creative thinking. . solving and critical and to use know ge, skills
0 o creative thinking problem solving and cntical
o ° and creative thinking
D .
U -
34 Demonsifate knowledge of a Select and/or create and use a Agssist colleagues to create, Model exemplary skills and
Select and use range qf resources, including range of resources, including sfiect and use a wide range colleagues in selecting,
resources ICT, that engage students in ICT, to engage students in of risources, including ICT, ng and evaluating

their leamning

their learning
o

to or'gngn students in their
lcnr'ﬁlﬂg
.

. including ICT, for

application by teachers within

or beyond the schoo

How do you devise specific, achievable
and measurable goals for your students?
Are you students involved in their own

goal setting?

How are you developing your students’
knowledge, skills, problem solving and
critical and creative thinking?

Can you show evidence of
incorporating a variety of ICT resources
into your lesson sequence to engage
students in their learning?




Professional Practice

Standard 3 — Plan for and implement effective teaching and learning

3.5

Use effective
classroom
communication

Graduate

Demonstrate a range of verba
and non-verbal communication
strategies to support student

engagement

Proficient

Use effective verbal and
non-verbal communication
strategies to support student
understanding. participation,
engagement and achievement,

Highly Accomplished

Assist colleagues to select

a wide range of verbal and
non-verbal communication
strategies to support students’
understanding, engagement
and achievement

Lead

Demonstrate and lead by
example inclusive verbal and
non-verbal communication
using collaborative strategies
and contextual knowledge

to support students’
understanding, engagement
and achievement.

36 Demonstrate broad kr‘::*v.nl.ecge- Evaluate personal teaching Work with colleagues to review Conduct regular reviews
Evaluate of strategies that can b.O used and learning programs using current teaching and learning of teaching and learning
and improve valuate teaching grograms  evidence, including feedback programs using student programs using multiple
teaching to improve student |@aming from students and student feedback, student assessment sources of evidence including
programs o assessment data. to inform data, knowledge of curriculum student assessment data,
o planning. and workplace practices curriculum documents,
o .. teaching practices and
o % feedback from parents/carers
o ‘e students and colleagues
o'. ..
37 Describe a broad range Plan for appropriate and Work with colleagues Initiate contextually relevant

Engage parents/
carers in the
educative
process

of stratggies for involving
parenig/carers in the educative

procg’ss
B

contextually relevant ‘e
opportunities for parents/ ‘s
carers to be involved in their °

children’s learning

o Opportunities
*carers to be involved in their

fo provide appropriate
and contextually relevant

for parents.

Shildren’s learning

processes to establish
programs that involve parents/
carers in the education of their
children and broader school
priorities and activities

Can you show evidence of your use

of a range of verbal and non-verbal
communication strategies to effectively
engage your studenis?

How do you evaluate learning plans as
a response to student feedback? How
do you use this data and feedback to
drive future learning direction?

How do ycu provide opportunities for
parents/caregivers to be involved in their
children’s learning?

Eg. Records of parent teacher interviews, letters
inviting parents to open days.




What could you use as evidence?

Student assessments, analysis of student data, student Personal Learning Plan (PLP)

Your next step:

Have a look through your program and find examples of ways in

which you have diversified your teaching program to cater for
students with a variety of needs and learning styles.

An example of evidence used:

PERSONALISED LEARNING PLAN

STUDENT NAME:

CLASS: 2/36 " TEACHER:  Mr.Green DATE: 19" June 2010

The Personalised Learning Plan is a cooperative learning plan devised by the class teacher, the student and parent.
The teacher will devise a learning program that is part of the mandatory class Teaching/Learning Program.
The student will guarantee, by signing the Personalised Learning Program, that he/she will strive for the best possible
outcomes.
The parents will guarantee, by signing the Personalised Learning Plan, that the student’s home learning plan will be
followed and encouraged.
The aim of the Personalised Learning Plan is to establish the direction of the student's learning throughout the year.
The Personalised Learning Plan is a working document, meaning that it is evaluated and changed throughout the year as
the student’s learning outcomes are met,
The results of the Personalised Learning Plan are published in the semester Reports. These results are comprised of :
» diagnostic and class assessments regularly administered by the teacher,
» observations, records and comments as part of Consistent Teacher Judgement.

STU ILITY : <
LITERACY [ OUTSTANDING | HIGH [ souno N  UwmiTeo
NUMERACY [ OUTSTANDING |  HIGH [ souno T umiTed

AREAS OF STRENGTH:
is a very social and confident young man who always shares his is ideas with the class.
AREAS OF NEED:
’ has difficulties listening to instructions and following class directions. He needs to ensure that he organises
himself for class and that all task are completed. It is imperative that he does not distract other students and prevent
them from doing their work.
SPECIFIC STRATEGIES REQUIRED:
At School:

“eeds to make sure that he listens to the instructions given by the teachers, he mus that he remains
focussed during class activities and behaves appropriately. needs to write down his homewu k each week and
ensure that he asks questions if he is having difficulty.

At Home:

1eeds to show his homework fo a parent each night and return his signed homework contract each day. He must
ensure that his homework is brought to school each day and that he asks questions if he is having difficulty.

needs to make sure that he comes prepared each day and bring the correct stationary.

Signed:

Teacher Student Parent ;" [r———
i | Date:

Principak

g L Supervisor:

NST:
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Standard Four: Create and maintain supportive and safe
learning environments.

Approaching Standard Four

This Standard focuses on your ability to maintain safe and challenging learning
environments for your students. As a feacher you may employ a range of behaviour
management strategies and use a variety of intrinsic and extrinsic approaches to ensure
high levels of student engagement. In my class, for example, we have a number of
‘student agreements’ that we devised as a class. Even when | taught Kindergarten, my
students had a clear understanding of what was acceptable behaviour and what was
considered right and wrong. As a class we come up with three agreements:

p Always fry your best

p Always use your manners

p Always listen to instructions

Apart from that, we have very few other rules and regulations. | work very hard to foster

an environment of inclusion, where every opinion and idea is valued and respected. My
agreements are positive, collaboratively devised standards that we adhere to as a class.
The important thing about classroom agreements is that everyone, myself included, knows
what is expected in class — students understand when they step outside of these guidelines.
| also incorporate a range of stickers, tokens and reward systems as a part of everyday
teaching practise.

In Standard Four | decided to incorporate both my teaching philosophy and a copy of a
school behaviour plan that | used with a student. | did this to show that | was both aware
of the school policies and procedures in which | was teaching and also to show that | was
able to adapt it to suit my particular teaching style.

A crucial component of this standard is how you maintain supportive learning
environments within your classroom. A supportive learning environment may comprise of a
number of things including adequate support for student needs (at any learning stage) or
an environment in which students develop their confidence when approaching set tasks.
One of the biggest challenges that teachers face is the management of more challenging
behaviours. What strategies do you have for dealing with challenging behaviour in your
class? Do you have a clear set of consequences for students that do not adhere o safe
practisese
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What are you being assessed on?

Standard 4 - Create and maintain supportive and safe learning environments

Focus area Graduate Proficient Highly Accomplished Lead
41 Identify strategies to support Establish and implement Model effective practice Demonstrate and lead by
Support student inclusive student participation  inclusive and positive and support colleagues to example the development
participation and engagement in classroom  interactions to engage implement inclusive strategies  of productive and inclusive
activities. and support all students in that engage and support all learning environments across
classroom activities. students. the school by reviewing
K inclusive strategies and
O exploring new approaches
o to engage and support all
o students.
»
4.2 Demonstrate the capacity tqo' Establish and maintain orderly Model and share with Initiate strategies and lead
Manage organise classroom activities  and workable routines to colleagues a flexible colleagues to implement
classroom and provide clear directigns. create an environment where  repertoire of strategies for effective classroom
activities o student time is spent on classroom management management and promote
o learning tasks. ‘e to ensure all students are student responsibility for

engaged in purposeful
activities.

learning.

4.3 Demonstrate krﬁw\edge i evelop and share with Lead and implement
Manage of practical approaches by establishing and blleagues a flexible behaviour management
challenging to manage qtallenging d ing clear expectations pertoire of behaviour initiatives to assist colleagues
behaviour behaviour.,* j dents and address agement strategies to broaden their range of
° ine issues promptly, g expert knowledge and strategies.
and respectfully. 1 ace experience.

Can you show evidence of how you
have established and implemented
inclusive and positive student
interactions?

How do your classroom routines and
procedures keep students engaged and
on task during your lessons?

Eg. Reward systems, intrinsic and extrinsic
motivation of students.

What strategies do you have for dealing
with challenging behaviour in your
class? Do you have a clear set of
consequences for students who do not
adhere to safe practices?




Professional Practice

Focus

44
Maintain
student safety

Graduate

Describe strategies that
support students’ well-
being and safety ing
within school and/or system

Proficient

Ensure students’ well-being
and safety within school by
implementing school and/
or system, curriculum and

Standard 4 - Create and maintain supportive and safe learning environments

Highly Accomplished

Initiate and take responsibility
or implement ng current
school andlor SySIEP'_

curriculum and legislative

Lead

Evaluate the effectiveness of
student well-being policies
and safe working practices
using current school and

curriculum and legislative o legislative requirements requirements to ensure or system, curriculum and
requirements o student well-being and safety egislative requirements and
_" assist colleagues to update
o their practices.
o

45 Demonstrate an .'. Incorporate strategies o Model, and support Review or implement new
Use ICT safely, understanding of the relevant promote the safe, responsible colleagues to develop policies and strategies to
responsibly and issues and the s;-ﬁ:-:—g es and ethical use of ICT in strategies to promote the ensure the safe, responsible
ethically available to sugport the safe, learning and teaching. safe, responsible and ethical and ethical use of ICT in

responsible as’d ethical use of . use of ICT in learning and learneng and teaching

ICT in I—:—am.v;g and teaching % teaching

Have you incorporated DEC, curriculum
and legislative requirements?

What guidelines have you established

for safe, responsible and ethical ICT use

in learning and teaching?




What could you use as evidence?

Student behaviour charts, classroom ICT policies and procedures

An example of evidence used:

L INDIVIDUAL BEHAVIOUR MANAGEMENT PLAN
Student: Class: 2/3C, Teacher: ModtesaSueadate: 2/41\6  Review Date: 3[1|10
Student  Teaching Agenda Safety Agenda
Behaviour :
Acmledgemenf l § TIILI fr-i?i.s- 16!?'-11 I
Plan NO
Safety + [ When precedi :
On TASK? \ : gn prec 'mg strategies
“or ON TASK behaviours = | YES NO Manageable o [oreneffective -
. . i | lomanny Brome
Cessunale reusards VES P | Aessroow,
. %\&i&rs : (R
, ) . . ' '\Sdo&\u\ t-tq/\,.
X .|| - Expectat :
'QMW\ Q)BQLQQ nuqu:-P-e-n?ul?nnsu.u.. .““Cgf:r:?fl'.o.nupll.a.?."“ E mgh&’v\“.
‘0‘?&»&» canpater '(’\5‘*"*“"“3 Possdase ;
LMD and) p00 L UG Wi reunferannd ;
03t Fenoande ™ s pyf ESUSSI
Gsaaas) M‘:P Osden FOUQ% :
" & e ~ood E
.L.__._ ' eyt S0 . .
L S5 IS EXTEAN '
M —— g

Your next step:

Ask your supervisor to come and observe a lesson that you are
going to teach. Spend some time thinking about how you are
going to structure each Standard of the lesson and how you are

going to diversify to cater for different learning styles.




Standard Five — Assess, provide feedback and report on
student learning.

Approaching Standard Five

Standard Five focuses on your ability to provide feedback and show evidence of how your
students are, or are noft, progressing, as they should be. You will need to show how you

are accurately recording and fracking student progress and how you are using this data
when you plan future learning. Proficient teachers collect, interpret and use data to drive
assessment and ensure that their students are contfinuously learning.

When approaching this standard you can show how you have adhered to your school'’s
reporting system (collection of data and parent reports for example), and how you have
fairly and consistently used this information.

When | completed this section of my accreditation | used the professional style of my
school’s reporting system as it allowed me to communicate in a consistent way so that
parents understood the expectations placed on their child.

You can also falk about how you scheduled and conducted your parent/teacher interviews
and how you ensured that these were consistent and fair. If you teach in an ethically diverse
school like I did, you will need to consult many people in preparation for the interviews. |
spoke with inferpreters, learning support officers and community licison officers so that | had
a greater understanding of my students’ home lives.

Before you conduct your inferview you should think about:

p How wiill you do conduct yourself during the interviews?

» What questions will you ask?
During the interview you should show the parents/caregivers evidence of their student’s
progress. As a rule, you should always be able to back up the comments that you made
in the report. When | conduct my parent feacher interviews | discuss the child’s progress
and clearly outline where they are in ferms of the school and the national expectations for
that particular area of the subject. It is important that you not only identify problems. The
parent/teacher interviews provide you with an opportunity to establish a clear way forward,
allowing with the parents/caregivers to work with you.

» What could you use as evidence?

Parent teacher interview notes, PLPs and student reports.
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Professional Practice

Focus

51

Graduate

Demonstrate unde

Proficient

Develop. select and use

Standard 5 - Assess, provide feedback and report on student learning

Highly Accomplished

Develop and apply a

Lead

Evaluate school assessment

feedback to
students on
their learning

of proviging timely and

approgtiate feedback to

studafits about their leaming
o

to students about their
achievement relative to their
learning goals. .

Assess student of assessment str 3 K informal and formal, comprehensive range of policies and strategies to
learning including informal and formgl diagnostic, formative and assessment strategies to support colleagues with
diagnostic, formative ;qnd.-' summative assessment diagnose learning needs using assessment data to
summative approaches o strategies to assess student comply with curriculum diagnose learmning needs
assess student learning learning requirements and support complying with curriculum,
o colleagues to evaluate system and/or school
". the effectiveness of their assessment requirements and
o approaches to assessment using a range of assessment
K strategies
.
52 De"tc’\s:ra'g.an Provide timely, effective Select from an effective Model exemplary practice and
Provide L.r-jerstar.a' ng of the purpose  and appropriate feedback range of strategies to provide initiate programs to support

targeted feedback based

on informed and timely
judgements of each student’s
current needs in order to

progress leaming

colleagues in applying a
range of imely, effective
and appropriate feedback

strategies

53

Make conslsleqt'
and comparabfe
]udgements.-.

g
g
o De

of as

and its application to support
consistent and comparable
judgements of student

leaming.

Understand and participate

in assessment moderation
activities to support consistent
and comparable judgements
of student learning

sment

(
moderation 2 vities that
.

sypport consistent and
cdmparable judgements of
student learn ng

.

.

.
.

Lead and evaluate
moderation activities that
ensure consistent and
comparable judgements of
student learning to meet
curriculum and school or
system requirements

What strategies and practices do you
use when implementing summative and

formative assessmenits? How do you
ensure the accuracy and consistency of

your assessmenis?

How are student learning outcomes
set? How do you provide individual
feedback in regards to student learning
goals?




Professional Practice

Standard 5 - Assess, provide feedback and report on student learning

Focus

54
Interpret
student data

Graduate

Demonstrate the capacity to

ssment

data to evaluate student
leaming and modify teaching
practice

Proficient

Use student assessment
data to analyse and evaluate
student understanding of
subject/content, identifying
interventions and modifying
teaching practce.

Highly Accomplished

Work with colleagues to

use data from internal and
external student assessments
for evaluating learning

and teaching, identifying
nterventions and modifying
teachang practice

Lead

Co-ordinate student

per formance and ¢
evaluation using inter

al and
mal student assessment
a to improve teaching

practice

55

Report on
student
achievement

D
trate understanding
.
of strategees (O
M )
students agd

reporting fo
jcarers and the
.

of keeping accurate
and reliable records of

Report clearly, accurately and
respectfully to students and
parents/carers about student
achievement, making use of
accurate and reliable records

Work with colleagues

onstruct accurate,

rmative and fimely reports
dents and parents/
carers about student learning

and achievement

Evaluate and revise
reporting and accountabiity
mechanisms in the schoo

to meet the needs of
students, parents/carers and

colleagues

student achievertnt
.

How do you effectively report student
achievements to students and parents?

Eg. Evidence of parent/teacher/student

conferences.

How do you use student assessment data

to drive future learning objectives?

Eg. Evidence of the use of Best Start and SMART

Data tracking
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An example of evidence used:

. S |
Semester Report |
Name: Class: 2/3G Date: June 2010
This report is a summary of academic progress throughout this
semester,
-~ r
Performance ' Application '
Indicares the level attained Indicates the amount of effort and
campeared with grade expectation. diligence the child devoles to each
___subject.
- Performance _ Application
English Thumndils High Sound [ Basic Limited Commendable | Satisfactory Needs I
- | . ory Improvement |
Reading "/ ' ! V/
Writing I "/ J
i L —
Spelling \/I \/
] i 1 -'
i | L 1Yl | v ]
Talking | i
- | |. J v v
 Listenieg | | _ _ ] |
Performance Application |
- Ousttand " B Limi C dable | Satisfactory | | Needs |
Mathematics % m,g_ igh | Basic Limiced AEnREn e 15 ory ]I'I'.‘Ipl‘fﬂ'hhmt_;
Nusmber | - a
N A 4
Space and | |
Geometry | ‘ V/ | ' \‘/
Measurement and - T | T =
Data V/ | V/
Patterns and Algebra | _‘V/ L ' v
Working Mathematicelly T — +
- | | v A
Date:
Principal
Superviser
KST:

Your next step:

Have a look through your program and try and locate examples
of ways that you have created a safe learning environment for
your students. This could be behaviour management plan or an

evacuation procedure.
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Standard Six: Engage in professional learning.

This Standard focuses on your contfinual learning as an educator. As tfeachers we promote
to our students the importance of becoming life long learners and we endeavour to instil in
them an appreciation for knowledge. We have to ensure that we apply these approaches
to our own professional learning.

You will continue to learn and develop your teaching style throughout your career. As
professionals you have to show that you ‘use the National Professional Standards for
Teachers and advice from colleagues to identify and plan for professional learning

needs (6.1). | remember nervously conducting my first professional development course
for my colleagues. To be honest | found it really daunting. It was strange, | talk in front of an
audience for a living, and yet | felt intimidated and frightened to talk o other teachers.
You may have discovered a new innovative teaching tool like edmodo or weebly that
you can present to the staff in a professional development session. In your presentation
you should show how your presentation is closely linked to the National Professional
Standards for Teachers. You could also use minutes from staff meetings, fraining days or
grade meeting notes to show your competence at 6.2 — ‘Participate in learning to update
knowledge and practice, targeted to professional needs and school and/or system needs.

The basic premise for Standard Six is your commitment to and your engagement in
professional learning. It’s your responsibility to continually develop your professional
knowledge and practice.
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Standards for Teachers

What are you being assessed on?

Professional Engagement

Focus

6.1

Identify and plan
professional
learning needs

Graduate

Demonstrate an
understanding of the role of
the National Professional
Standards for Teachers

in identifying professional
learming needs

Proficient

Use the National Professional
Standards for Teachers and
advice from colleagues to
identify and plan professional
learning needs.

Highly Accomplished

Analyse the National
Professional Standards for
Teachers to plan personal
professional development
goals, support colleagues fo
dentify and achieve personal
development goals and pre-
service teachers to mprove
classroom practice

Lead

Use comprehensive
knowledge of the National
Professional Standards for
Teachers to plan and lead the
development of professional
earning policies and programs
that address the professional
earning needs of colleagues
and pre-service teachers.

6.2

Engage in
professional
learning and
improve practice

0
Understand the relevant ,°

o
and appropriate sources .
of professional leaming dor
g
teachers. K

Participate in learning

to update knowledge

and practice, targeted to
professional needs and school
and/or system priorities.

Plan for professional learning
by accessing and critiquing
relevant research, engage

n high quality targeted
opportunities to improve
practice and offer quality
placements for pre-service
teachers where applicable.

Initiate collaborative
relationships to expand
professional learning
opportunities, engage in
research, and provide quality
opportunities and placements
for pre-service teachers.

6.3

Engage with
colleagues and
improve practice

+
Seek and apply constructive
feedback $fom supervisors
and tea(‘.ﬁ.ers to improve
teach .'zg'; pracfices

.

Contribute to collegial
discussions and apply
constructive feedback from
colleagues to improve
professional knowledge and

'-.\n tiate and engage in
Bofessional discussions
w:ﬂ; colleagues in a range of
‘oru"ils to evaluate practice
directed at improving

Implement professiona
dialogue within the school
or professional learming
network(s) that is informed
by feedback, analysis of

professional .*
i o
learning ang

learning.’

for continued professiona

Jo address identified student

learning and the implications .° learning needs.

improve sslident  for improved student learning:”
5

:e'a.c her professidpal learning
actikities to address student

.
eamig needs. o
o

o

S practice. ’.. profess’qna’ knowledge and current research and practice
o ° practice, %and the educationa to improve the educational
g «, outcomes ?a;' students. outcomes of students
s
6.4 .‘. Demonstrate an Undertake professional '-.Engage with 'cp eagues to Advocate, participate in and
Apply . understanding of the rationale learning programs designed evaluate the ef’e;clweness of lead strategies to support

high-quality professional
learning opportunities for
colleagues that focus on
improved student learning.

How have you used and incorporated
the National Professional Standards for
Teachers in discussions with colleagues?

How have you participated in specific
professional learning outcomes based
on the needs of the school?

Eg. Minutes from a presentation at a staff training
day, grade/stage/year meetings notes

Eg. Specific professional development courses
related to the school plan.

How do the professional learning incentives
that you are engaged in address identified
student needs?

How do you engage appropriately
with colleagues in order to improve
professional practice?
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What could you use as evidence?

Records of professional development course.

Element 6: Teachers continually improve their professional knowledge and
practice,

Documentary Evidence: Professional development course - accelerated literacy and
community of schools reflection

Reflection: During this year I have been privileged to attend and participate in number
professional learning opportunities (1.2.1, 6.2.2, 6.2.3, 6.2.7).

I feel that all of these professional courses have given me greater insight into the
teaching profession and allowed me to further develop in my teaching practises. In
particular I found the Accelerated Literacy course extremely interesting. During this
seven day course | had the opportunity to learn about: the role of pedagogy, access to
literate discourse, the concept of intentionality and, among others, the role or high and
low order literate orientation. I found that the skills and strategies that I learnt from
Accelerated Literacy were extremely useful when planning an engaging and stimulating
literature lessons.

The appointment at my current school was the first teaching position that I had taken in
the public system and also my first experience in which the majority of my students were
NESB or LBOTE students. This year also marked the first time I had taught on an infant’'s
class - specifically one that was a Year 2 and Year 3 composite. | have found that this
year has brought many challenges and forced me to further develop my professional
learning. This year has also provided me with many wonderful opportunities to
collaborate with other much more experienced than myself. The Accelerated Literacy
course helped me to deconstruct and reconstruct texts in a way that all of my students,
regardless of back ground, can understand. I found that the tools and strategies that I
learnt at this course helped me to appropriately scaffold instruction in a way that
challenged and empowered al students to produce their best work.

During term 3 I had the opportunity to participate in Community of Schools and
collaborate with other teachers from different schools to develop a literacy program.
During this weekly course we designed a series of modelled, guided and independent
reading and writing activities based around the Quality Teaching Framework. Before we
begun to devise the lesson we ensured that we had a clear ‘teaching purpose’ (ie to
identify the relationship between the written and visual texts), we then establish a
reading practise (ie code breaker and participant).

After completing both of these courses, and many others, I have had the opportunity to
implement the skills that i learnt and the lessons that we devised into my classroom
(7.2.4). 1 have been working regularly with the ESL support teacher and we have worked
collaboratively during many of our literacy lessons.

Your next step:

It's always a good habit to record and reflect on professional
development opportunities that you have. As a teacher you are
continually developing your teaching style, knowledge of the
curriculum and teaching pedagogy. Begin to write short

reflections on courses that you have attended.




Standard Seven: Engage professionally with colleagues,
parents/caregivers and the community.

Approaching Standard Seven?

This Standard focuses on your understanding of the importance of your engagement

in the wider community and your engagement in your profession. Schools play an
important role in the community and as a teacher you must understand that the four
walls of your classroom do not limit the work that you do. You must communicate regularly
and effectively with parents and caregivers, and other colleagues about students’
learning and wellbeing (7.2) and you should show that you demonstrate empathy and
understanding in all communication including reporting student achievement to parents
and caregivers (7.2).

Working in a low socio-economic area in South Western Sydney, one of my biggest
challenges is actually educating the parents. | learnt a long time ago that parents

are one of the biggest influences in a student’s life. It is therefore extremely important

that teachers inform, build relationships with, and essentially, educate the parents. |
dedicate a proportion of my time to building relationships with parents. | make sure that

| communicate their child’s progress frequently, send homework samples and that | am
outside talking fo parents before and after school (instead of sitting in the staffroom). In this
Standard you must show your understanding of the roles that teachers play as engaged
members of their profession and the wider community.

Have you ever eaten fried eel?

At one of my schoaols, | organised a Multicultural Day. The day was a great success and
there were numerous dishes and delicacies from around the world. Multicultural Days

are a fantastic opportunity to engage parents and caregivers in school life. If you have
had experience organising school excursions or other community based events, these

are great examples of your competence in Standard Seven — Engage professionally with
colleagues, parents/caregivers and the communities. School events such as special days
and Multicultural Day contain great evidence for your engagement of colleagues, parents
and caregivers and the community.

Another component of Standard Seven is your engagement with other colleagues and
how you work collegially with them to further education goals and objectives. In this
Standard you need to show how you work with others including how you contribute and
engage in professional discussions and how you handle conflict and disagreements and
work through complex problems and come to conclusions effectively.
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Standards for Teachers

What are you being assessed on?

Professional Engagement

Standard 7 — Engage professionally with colleagues, parents/carers and the community

Focus Graduate Proficient Highly Accomplished Lead

71 Understand and apply the key Meet codes of ethics and Maintain high ethica Model exemplary ethical
Meet professional principles described in codes conduct established by standards and support behaviour and exercise
ethics and of ethics and conduct for the regulatory authorities, systems colleagues to interpret codes informed judgements in all

responsibilities

teaching profession

and schools.
.

of ethics and exercise sound
judgement in all school and

community contexts

professional dealings with
students, colleagues and the
community.

7.2 Understand the relevant ° Understand the implications Support colleagues to review Initiate, develop and
Comply with egislative, admin s‘.rau'.'e.-' of and comply with relevant and interpret legislative implement relevant policies
legislative, and organisational poligtes legislative, administrative, administrative, and and processes to support
administrative and processes requirgli for organisational and organisational requirements colleagues’ compliance
and teachers according .’J school professional requirements, policies and processes with and understanding of
organisational stage K policies and processes. | existing and new legislative,
requirements o ., administrative, organisational
o % and professiona
..' ',. responsibilities
.. v
73 Understand’strategies for Establish and maintain , Demonstrate responsiveness Identify, initiate and build
Engage with the working ef’e::wely, sensitively respectful collaborative *in all communications with on opportunities that
parents/carers and confdentially with parents/ relationships with parents/ garents/carers about their engage parents/carers in
carers,’ carers regarding their cl‘.t.dren's earning and well- both the progress of their
o children’s learning and well beirng children’s learning and in the
.-' o being. ’.. educational priorities of the
.,' K . school
° Py %
74 .-'Jnde's:and the role of K Participate in professional Contribute, to professional Take a leadership role in

Engage with o

o
professional

external professionals ang!
.
community representatives
.

and community networks and
forums to broaden knowledge

networks #d associations and
build productive links with the

professional and community
networks and support the

teaching .-' n broadening teachergy and improve practice. , wider coﬂ\nu'n.uzy 10 improve involvement of colleagues
networks . professional knowledge and % teaching and legyrning in external learning

and broadep practice o % 5 opportunities
eommuni.ﬁos .

How have you complied with relevant
legislative, administrative organisational
and professional requirements within
your classroom?

How have you met and enforced codes
of ethics and conduct established by
relevant authorities?

How have you collaborated with other
colleagues to broaden your practices
and knowledge?

How do you maintain professional
relationships with parents and caregivers

to broaden knowledge and improve
practices?

Eg. Evidence of your engagement in professional
dialogue.




What could you use as evidence?

You may like fo use an excursion that you have planned or a parent feacher night that you
have coordinated.

Your next step:

Start involving yourself in initiatives outside the classroom. As a

teacher your influence stretches beyond the four walls of your class.

Element 7: Teachers are actively engaged members of their professional and wider

community.

Documentary Evidence: Organisation of Student Excursions

Reflection: I had the opportunity to collaborate with a colleague and organise an end of
year whole school picnic. The picnic was to be held at a venue some distance from the
school and as a result the students needed to be transported by bus to and from school.

Before planning begun I discussed the plans with my supervisor, other executive staff
and the school principal. As | have only be employed at my current school for a short
time | discuss the excursion in depth with my supervisor (7.2.4)and other executive staff
members in order to ensure that I correctly adhered to school policies and followed the
correct procedures.

As per the school policy I developed a risk assessment and identified all of the potential
hazards associated with the excursion and ensured that we had adequate resources
should we need. For example, | ensured that there would be suitable room on the bus and
that students would be instructed to remain in their seats at all times. As there was very
little shade at the venue the students were asked to bring hats, sunscreen, plenty of
water and appropriate clothing - the school would also bring additional water and
sunscreen.

Previously in the year some students had paid for an excursion that was called off due to
wet weather. After discussing the issue with the school principal it was decided that all
students would had paid for the previous excursion could participate in the school picnic
without charge. For those that had not paid, or for those students who were new to the
school, a payment would have to be made. In order to ensure that all students had paid
the right amount for the excursion I sent home two variations of the notes(7.2.1) - one
that stated that the excursion was free of charge, and another advising that there would
be a cost (7.2.2).

After we had devised a risk assessment, booked the transportation and followed school
procedures I began to draft a parent/guardian permission note. Working in consultation
with my supervisor I ensured that the permission letter clearly and succinctly presented
all of the relevant information to the parents/guardians (7.2.1). I ensured that the
permission letter clearly outlined the excursion providing parents/guardians with clear
expectations of their responsibilities, the school’s responsibilities and the expectations
of the students. I ensured that the other staff members understood that they would be
collecting student notes and ensuring that all notes were returned at least a week before
the excursion.




You’ve made it!

Congratulations you've made it!

Accreditation is tough and at times very dry, but keep at it and you'll have completed it

in no fime aft all.  wanted to congratulate you again for choosing such an admirable and
rewarding career. Teaching is a fast paced and challenging profession and schools need
dedicated and committed professionals now, more than ever. | have worked in schools for a
number of years, and | have met many wonderful and inspiring teachers. | am so impressed
by the standard and the commitment of the new teachers that | meet. | want fo tell you a
final story — one about the greatest prac teacher | have ever met.

This prac teacher was completing her first prac and was quite nervous about implementing
her first lesson in my class. She was shaking, hesitant but professional. She had handed me
her program, a well planned, well structured, and well developed lesson on fractions. Her
preparation was outstanding. As she walked to the front of the classroom fo deliver her
masterpiece, a student projectile vomited all over her shoes and proceeded to spray his
classmates in a thick covering. | watched this poor prac student amived at a cross road — she
had the option of either taking the distraction in her stride and attending to the situation af
hand, or, as | would have probably done on my first prac, cried and given up. This brilliant
prac teacher, calmly and professionally, navigated through the situation. She cleaned up
the child and ushered him off to the sick bay. She sent the children that had been vomited
on to the toilets to get changed and somehow, miraculously, maintained the focus of the
rest of the class.

The good news is, the prac student delivered her lesson, and continued to grow and
develop her teaching skills.

We can all take away lessons from this new teacher’s experience. She came fully prepared
for the class, but demonsirated the ability to adapt to the situation as was needed. She led
the class with confidence and ultimately completed the lesson she set out to deliver.

As educators we never really know what the next day will hold, but we can always face
the joys and the challenges with confidence that what we are doing fruly matters. Even on
the tough days | try o keep in mind the privilege it is to teach and remind myself to always,
always keep smiling and give my students my best.
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